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Practical Recommendations and Interventions: Reading Comprehension


READING COMPREHENSION: RECOMMENDATIONS FOR TEACHERS

Rule out problems at more basic levels of reading, such as phonological awareness and decoding.  Reading comprehension is likely to be difficult if a student has trouble processing words in isolation.  If a problem exists with phonological awareness or decoding, target these skills before focusing on comprehension.

Before assigning readings, ensure that students have the proper background knowledge to make sense of the text.  Spend a few moments highlighting important background concepts and vocabulary words.  

Provide focus to readings, especially those that are long in length.  Highlight key points for students to look out for.

Provide students with a variety of opportunities to review what they have read.  Try story maps, or story re-telling.

Encourage students to make connections between the reading passage and their worlds.  Connection charts can be set up where students are encouraged to link what they learned to their experiences and world knowledge.  This might include making the following connections: 

· Text to Self: How does what you are reading relate to your own experiences?

· Text to Text: How does what you are reading relate to something else you have read (i.e. same author, same subject)?

· Text to World: How does what you are reading relate to real-world issues?
Encourage students to re-read passages.  They will be able to read with increased speed and fluency, which will allow them to extract more knowledge from what they read.

Allow students to demonstrate their understanding of readings in a variety of ways.  Students may like to draw pictures, make charts, write a poem, write a play, etc.  
Use cooperative learning activities.  Assign each student a part of the reading they are responsible for teaching to other group members.  This provides the opportunity for students to paraphrase what they have read, which may help commit the information to memory.
Encourage the student to visualize what was read.
· Create mental images during and after reading by using all five senses and emotions, grounded by the child’s prior knowledge.

· Use images to draw conclusions, interpret text, recall details, and recall the text after being read.

· Adapt own images in response to images of other readers, and incorporate these images and new information in future reading.
Encourage the student to infer meaning from what is read.

· Determine meanings of unknown words by making connections, using picture or text clues, and rereading the text. 

· Make predictions, and confirm or contradict these predictions while continuing to read.

· Use prior knowledge to draw conclusions and make interpretations.

· Infer answers to questions when not explicitly stated in the text.

Encourage the student to ask himself/herself questions.

· Ask questions before, during, and after reading.

· Ask questions to clarify meaning, make predictions about text yet to be read, determine an author’s purpose and style, focus on specific parts of the text, and/or to find a specific answer within the text.

· Determine whether the answer to the question is explicitly stated in the text, or must be inferred from what is being read.

· Understand that questioning is important to many other areas of life.  

Encourage the student to determine the importance of what is read.
· Differentiate:
· fiction from nonfiction, and their respective features.
· important from unimportant information to identify themes.
· Use conventions to make predictions about the content and organization of a text.  Examples of conventions include labels, charts, captions, index, and glossary; each serves a specific purpose in identifying important features of a text.
· Use knowledge of important and relevant aspects of the text to answer questions.
Encourage synthesizing. 

· Consider overall meaning, themes, and important concepts while reading.
· Retell what has been read.
· Understand that thinking evolves through the process of reading different texts.
Consider using the following adaptation of the modified SQ3R (Survey, Question, Read, Recite, and Review) strategy to help improve students’ reading comprehension.  This strategy incorporates many of the above techniques.  The following example illustrates this method.

Survey  

Have students become familiar with the organization and overall contents of the reading material.  After they read the title and introduction, have students ask themselves the following questions:

How much do I already know about the topic?

How does this topic relate to what I have studied?

Is this topic controversial?

What can I learn from the author about the topic?

Are there biases about the topic?

What do I wish to learn about the topic?

After reading the introduction or first paragraph, have the students read the summary or the last paragraph.

As students read the boldface headings, ask them to list them in an outline format.

Question
Have students brainstorm questions related to the first part of a selection.  It is very important that teachers participate in this process and model good questioning.

Then ask students to formulate similar questions for the next part.

Read
Have students predict possible answers to the possible questions using their background knowledge and thinking abilities.

Direct students to read the text to confirm their predictions.

Have students engage in a question and answer activity similar to the television game show Jeopardy!  For this activity, ask students to write questions in their notebooks related to the information presented in each paragraph of the textual material.

Recite
Encourage students to enhance their understanding of the text through writing and paraphrasing the answers to the question in the previous step.

Review

Have students go back to each heading and try to recall the questions and answers.

Have students write a summary that ties together all of the ideas that have gathered.

Try other versions of the SQ3R strategy.  These include: K-W-L (KNOW, WANT to learn, did LEARN), POSSE (predict, organize, search/summarize, evaluate), story mapping, and brainstorming before readings.
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