
Uncovering Scandals & Mysteries
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Grade 6-8 Lesson

for

Teaching History Standards 2 & 3

adapted by

Fran O’Malley

Delaware Social Studies Education Project
Delaware Center for Teacher Education

from The Historian as Detective: An Introduction to Historical Methodology.by Michael Gavrish (see Works Cited)

Lesson Description (Abstract): In this lesson students analyze a “scandal” in which a student stands accused of cheating on a test.  Students will be given descriptions of four sources [witnesses] who might be used by teachers to determine whether the cheating actually occurred. The student’s task is to analyze for credibility and recommend “good” sources for the teacher to consider.  The lesson “teaches for transfer” by asking students to apply their understandings to two similar contexts.  
Rationale:  This lesson attempts to nurture skills associated with historical analysis [Delaware History Standard 2] and to show students how those skills might transfer to other contexts. The ability to analyze sources of information has practical application throughout life (e.g. who should I trust, which claims can I believe). 
Grades:  6-8
Lesson Content:  The road to truth, one might suggest, is paved with questions. Sam Wineburg’s “Historical Thinking and Other Unnatural Acts” offers a neat courtroom metaphor to contrast how historians and students approach sources. Whereas most students reading historical sources are like jurors – passively taking in information from “authoritative” attorneys and witnesses (i.e. sources), the historian approaches sources as an attorney would a witness – questioning, interrogating, and questioning even more. Both attorney and historian focus on pealing away the layers of evidence in the hope of uncovering, if not “the truth,” at least a credible account.  

As compelling as it is, even this courtroom analogy falls somewhat short as both attorneys and historians have motives and biases that, themselves, require analysis.


Nevertheless, we might see our task as educators as taking the students out of the seats in a jury boxes and placing them in the shoes of the interrogators. 

The Clarification document for History Standard 2 presents no less than 15 questions as examples of the kind that historians use as they examine sources. They include:
· Is this source credible?  How do I know?

· What questions should I ask before I use this source?  After I use it?

· Did he graduate?  What major?   

· What is the genealogy of this document?  

· How did it come to be located in this archive or collection?  

· Is the path from its creation to its location believable?  

· Could it have been planted?  

· Is the document out of character with other documents?  

· Could your document source be forged?  How would you know?  

· For whom was the document intended?  

· How many eyes were meant to see it? 

· Are there any corroborating documents or sources?  

This lesson encourages students to think about the questions investigator must ask of any source. 

Concepts Addressed: 
· Credibility – the quality, capacity, or power to elicit belief.

· Transfer - the ability to use what one learns in one context/situation and apply it or solve problems in new but similar contexts/situations. 
Benchmark[s] Addressed:  
· History 2b [Analysis]: Students will examine historical documents, artifacts, and other materials, and analyze them in terms of credibility, as well as the purpose, perspective, or point of view for which they were constructed.

· History 3 [Interpretation]: Students will compare different historians’ descriptions of the same societies in order to examine how the choice of questions and use of sources may affect their conclusions.

Essential Questions Addressed: 

· What questions should I ask before I use a source?
· How does one know if a source is credible?

· Why might a particular source be considered not credible? And for whom?

· How might a historian’s use of sources affect his or her conclusions?

Assessment: see Handout 1 pp. 12-14.
Student vocabulary: 
· Credibility - the status of being believable or trusted; the extent to which something can be believed or trusted.
· Credible – offering reasonable grounds for being believed.
· Incredible – too extraordinary and improbable to be believed; hard to believe.
Time Required: 1-2 class periods. 
Materials: 

· Overhead projector or LCD projector.
· Transparency of Visual 1 - “The Cheating Scandal.”
· Transparency of Visual 2 - “The Witnesses.” 
· Handout 1: Analyzing for Credibility. (class set)

· Transparency of Visual 3:  “Called Shot Testimony.”
· Handout 2: Assessments (class set).
Procedures: 

1. Activate the Lesson: Select a “mystery” in history around which there are considerable or commonly-held uncertainties (e.g. Did Captain Preston give the order to fire at the “Boston Massacre?” Who fired the first shot at Lexington? What destroyed the Maine? Did FDR know about Japanese plans for Pearl Harbor? Who killed JFK? Did Ronald Reagan know about Iran-Contra?). Phrase the mystery as a question and write it on the board. Hopefully, you can tie the mystery in to the unit you are covering. If not, you may need to provide some brief background information. Paul Aron’s Unsolved Mysteries series (see Works Cited) offers a range of possible mysteries from which one might choose. 
2. Think-Pair-Share: Ask students to work in pairs to think of at least 5 witnesses who they might consider as sources in an investigation of the mystery question that you presented on the board. Tell them that they do not have to name specific people (e.g. they might add “the President’s wife” rather than “Nancy Reagan”). Have students share their lists without commenting on why they selected their sources. Tell the students you are going to “switch gears” for a moment.
3. Present (project) the following visual to the students (large copy available as Visual 1): 

	The Scandal

[image: image2.jpg]



     A social studies teacher has strong suspicions that a student named Bob cheated on a test. The social studies teacher plans to investigate the alleged act of cheating by questioning some of the other students in the class. . The social studies teacher has asked the science teacher on his middle school team to help out with the investigation.



4. Tell the students that the teachers have identified a list of 4 sources or “witnesses” who he thinks might prove valuable as he investigates the alleged act of cheating. Present (Visual 2) the following list to the students and read each source description – one at a time - to the students.

Witnesses 

· Erin: sits in front of the room. Likes Bob very much.

· Katie: sits next to Bob in the back of the room.

· Sean: sits next to Bob in the back; dislikes Bob greatly.

· Ryan: sits in the middle of the room.  

5. Mapping Activity: ask students to take out a blank piece of paper and map the scene of the “Classroom Cheating Scandal” (i.e. where Bob, Erin, Katie, Sean, and Ryan would have been sitting).

6. Think-Pair-Share: Ask students to work with their partner to analyze the quality of the witnesses or sources. Which ones appear most credible? Which ones appear least credible? Ask the students to create a list of “good” (credible) and “bad” (incredible) sources for the teachers. Tell them that they must be able to explain why they considered each source “good” or “bad.” Allow a few minutes for the pair to complete the tasks then, starting with “Erin,” ask volunteers to explain their analyses and conclusions about each witness (a.k.a. source). 
7. Whole Group Discussion: Ask the students the following questions:

A. What would the social studies teacher conclude if he used Sean as his only source of information? [Probably response: Bob cheated]
B. What would the science teacher conclude if he used Erin as his only source of information? [Probably response: Bob did not cheat]
C. Why might two different teachers arrive at two different conclusions about the same event? [Response: they relied on different sources]
D. Can you think of other situations in which two people might [or did] arrive at different conclusions because of a reliance on different sources?

8. Mini-Lecture: Making Transfer Explicit. Explain to students that transfer is one of the important aims of education. Transfer refers to the ability to use what one learns in one situation and apply it or solve problems in a new but similar situation.  For example, a student who learns to drive a car uses that understanding to drive a truck. Note that a student who can analyze the quality of sources in a hypothetical situation like that presented in “The Cheating Scandal” can provide solid evidence of learning or understanding by transferring that skill successfully to similar investigations or tasks. Ask students if they can think of other examples of transfers.

9. Formulate Analytic Questions: Distribute copies of Handout 1 - Analyzing for Credibility. Ask students to reflect on their thinking as they analyzed potential witnesses for the cheating scandal.  Tell them to work with their partners and use Handout 1 to create a list of questions that they might ask about any witness or source when faced with the task of deciding which source might be best or most credible. [Do not share all of these with the students but reasonable questions might include:]
a. Was the witness there when the event occurred?

b. Is it likely that the witness was attentive to the event?

c. Was the witness in a position to observe the event?

d. Did the witness have any potential biases? If so, what were they?

e. Which witness appears to have had the least bias…the most bias? Why?
f. Were the witness’s recollections consistent with the recollections of others?

Ask each group to share one question and continue moving from group to group until you have exhausted all of the questions [or have groups share their best question]. Ask the students to record any questions that do not appear on their list.
Then, ask the students to work with their partners to eliminate or rephrase any question that could not be used to evaluate any source. In other words, you want them to develop questions that generalize or apply to a wide range of sources [i.e. are transferable], not just the “Cheating Scandal” task.  After a few minutes, ask volunteers to share questions that they either eliminated or rephrased. 
10. Teaching for Transfer - Context 2: Ask the students to take out a piece of paper and draw a baseball field on it (they can work together if they are not sports-minded or you can have a sports-minded volunteer model on the board). Once they have diagramed their field, ask the students to position each of the following people where they would most likely be situated on the field. Present each person orally, one at a time and allow students to use the abbreviations beside each individual.
· B = batter

· C = catcher

· P= pitcher

· U = umpire

· OD = on-deck batter

· RA = radio announcer

Read the following story aloud to the class:
	The Called Shot
     “The New York Yankees played the Chicago White Sox in the 1932 World Series. Rivalries caused bad blood between the players. With the score tied in the 5th inning, Babe Ruth stepped up to the plate for the Yankees. Facing a count of two balls and two strikes as well as the taunts from the White Sox dugout, Ruth allegedly raised his hand, pointed to center field, and indicated that he was going to hit a homerun in the exact spot to which he pointed. On the very next pitch, Ruth slammed a tremendous homer!


Despite the fact that there were 51,000 people in the stands that day, there is still a controversy surrounding the Babe’s infamous “called shot.” Did he really make this remarkable prediction?”


11. Ask the students to look at the baseball fields that they mapped in Procedure 9, use their questions to analyze the sources, and come up with a list of “good” and “bad” sources. Which sources would be the best if their task was to determine whether Babe Ruth actually “called” his “shot?” Which ones would be poor sources? Remind them that they must be able to explain their decisions.

Give the students a few minutes to generate their lists then go through each “source” one by one. Keep track of the “good” and “bad” sources on the board. Let students challenge each others’ conclusions.

Ask the students to predict and share what each “witness” would probably have said if asked, “did Babe Ruth actually call his shot?” Project Visual 1 on page 11. 
· B = batter (Babe Ruth, NY Yankee – “I stepped back again and pointed my finger at those bleachers…That ball just went on and on and on and hit far up in the center-field bleachers in exactly the spot I had pointed to.” 

· C = catcher (Gabby Hartnett, Chicago Cub – Ruth pointed his finger to the Chicago Cubs dugout on a 2 & 2 count and said “It only takes one to hit.”)
· P= pitcher (Charlie Root, Chicago Cubs – “Ruth did not point at the fence before he swung. If he had made a gesture like that, well, anybody who knows me knows that Ruth would have ended up on his a __ __!”)

· U = umpire (nor record of comments from him)
· OD = on-deck batter (NY Yankee: Paraphrase – “That little monkey did it”)
· RA = radio announcer (Ruth called his shot)
12. Whole Group Discussion: Ask the students the following questions:

A. What would a historian probably conclude about the “Called Shot” if he used interviews with the pitcher, Charlie Root, as his only source of information? [Probably response: Ruth did not call his shot]
B. What would a historian probably conclude about the “Called Shot” if he used Babe Ruth’s autobiography as his only source of information? [Probably response: Ruth really did call his shot]
C. Why might two different historians arrive at two different conclusions about the same event? [Response: they relied on different sources]
D. Can you think of other situations in which two people might [or did] arrive at different conclusions because of a reliance on different sources?

13. Have students work with their partners to revise their “Analyzing for Credibility” questions on Handout 1. Delete or revise questions that do not apply to both the Cheating Scandal activity and the Called Shot activity. Add any questions that came to mind during the Called Shot activity (but be sure that they also generalize to the Cheating Scandal activity). 

Option - You may want to collect the Handout 1 lists and use select questions to create a source analysis worksheet that students might apply in subsequent similar tasks.

14. Teaching for Transfer - Context 3: Ask students to think back to the mystery question that you wrote on the board at the beginning of class (see Procedure 1) and the lists of sources that they generated to solve that mystery. Have them go through their lists and rank the sources in terms of their quality. Which sources appear credible? Which sources appear incredible? Remind them that they must explain the reasons for their ranking. 
Extension: Have students design an “Analyzing Sources” worksheet that they might use to direct their future research. 
Closure/Debrief: Raise the following questions with students to check understanding:
· What questions should I ask before I use a source?
· How does one know if a source is credible?

· Why might a particular source be considered not credible? And for whom?

· How might a person’s or a historian’s use of sources affect his or her conclusions [or, why might two different people arrive at different conclusions about the same event]? 
· Transfer Tasks: Ask students to offer examples of …
1. everyday situations in which a person might have to evaluate the quality of sources.

2. situations in which a historian might have to evaluate sources (prod them to think about documents and artifacts as well as witnesses).
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Visual 1
The Cheating Scandal
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A social studies teacher has strong suspicions that a student named Bob cheated on a test. The social studies teacher plans to investigate the alleged act of cheating by questioning some of the other students in the class. The social studies teacher asked the science teacher on his middle school team to help out with the investigation.
Visual 2

The Cheating Scandal “Witnesses”
	Witnesses 

· Erin: sits in front of the room. Likes Bob very much.

· Katie: sits next to Bob in the back of the room.

· Sean: sits next to Bob in the back; dislikes Bob greatly.

· Ryan: sits in the middle of the room.  




Handout 1
Analyzing for Credibility
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   Essential Questions
Directions: work with a partner to generate a list of questions that you might use during an investigation to evaluate the credibility and quality of sources.

Example

· Why was this document written (or why is this person testifying)?
List your questions in the spaces below:

· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________
· _______________________________________________________________

Authors: ______________________________    ________________________________
Visual 3

Called Shot Testimony
· B = batter (Babe Ruth, NY Yankee)

“I stepped back again and pointed my finger at those bleachers…That ball just went on and on and on and hit far up in the center-field bleachers in exactly the spot I had pointed to.” 

· C = catcher (Gabby Hartnett, Chicago Cub) 

Ruth pointed his finger to the Chicago Cubs dugout on a 2 & 2 count and said “It only takes one to hit it.”
· P= pitcher (Charlie Root, Chicago Cubs)

 –“Ruth did not point at the fence before he swung. If he had made a gesture like that, well, anybody who knows me knows that Ruth would have ended up on his a __ __!”)

· U = umpire (no record of comments from him)

· OD = on-deck batter (Lou Gehrig, NY Yankee)

 “What do you think of the nerve of that big monkey calling his shot and gettting it?” Gehrig asked the next day.
· RA = radio announcer 
“now Babe Ruth’s pointing out towards center field and he is yelling at the Cubs that the next pitch over is going out into center field. Now he’s looking toward the stands, and here’s the pitch…there it goes…”
Handout 2
Assessments

Item 1: Brief Constructed Response: 


Describe one strategy that you might use to analyze this source for credibility and explain why that strategy should be considered effective. 
	Response

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________




Rubric

2 = this response gives a valid response with an accurate and relevant explanation.
1 = this response gives a valid response with an inaccurate, irrelevant, or no explanation.
0 = inaccurate or no response.
Item 2: Selected Response

Which of the following questions would be least helpful to those who are analyzing this document for credibility?

a. Who created this document?

b. Why was this document created?

c. Does this document show change over time?

d. Are there other documents containing the same information?

Item 3: Brief Constructed Response: 

	     “The pre-Civil War slave culture was an African culture.”
                                               Historian A

     “The culture that slaves built for themselves in the American South was mainly an American culture.”
                                              Historian B



Why might two historians arrive at different conclusions about the same society? Explain your answer. 
	Response

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________


Rubric

2 = this response gives a valid response with an accurate and relevant explanation.
1 = this response gives a valid response with an inaccurate, irrelevant, or no explanation.
0 = inaccurate or no response.
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"Babe Ruth's Greatest Moment" 
by Douglass Crockwell.
In Justice John Paul Stevens chambers at US Supreme Court.

From oyez.org found at http://www.oyez.org/oyez/tour/p-crockwell-from-p-worldseries 
Proceedings of the Delaware Convention for Ratifying the Federal Constitution





Held at the Golden Fleas Tavern


Dover, Delaware





December 4-7, 1787





Western Union


Washington, Nov. 2, 1864


The Mayor of the City of New York





This department has received information from the British Provinces to the effect that there is a conspiracy on foot to set fire to the principal cities in the Northern States on the day of the Presidential election.





W. H. Seward
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