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NARRATIVE
I.  SUMMARY OF PROJECT

The University of Delaware will implement Liberal Education and Global Citizenship: The Arts of Democracy  through a multi-year “threaded curriculum” integrating courses, international discovery- and service-learning,  technology, general education, major study, and innovations in instruction, advising, and grading.  Students will select one of three global citizenship tracks: 1. Enacting Democracy (focused on challenges facing the establishment, evolution, and operation of democratic forms of governance); 2. Global Community (focused on similarities and differences across communities, highlighting local and individual issues and community responses); 3. Transnational Issues (focused on the transnational forces shaping global actions, such as technology, environmental degradation, population growth and migration, arms trade, and international human rights norms). These tracks begin in the freshman year, extend halfway into the sophomore year, and then have a variety of reinforcement, extension, and expansion activities through the remaining course of study, thus giving a fully integrated, four-year global-citizenship experience.  

Each track has the same organization: freshman-year thematic course selection and preparation with summer study abroad; sophomore year course/experience follow up with winter study abroad; junior- and senior-year extension of thematic threads via course selection and co-curricular experience (internship, directed inquiry, study travel), culminating in a capstone project. Students will also develop an electronic portfolio — a dynamic plan co-constructed by students, advisors, and faculty as a four-year guide to the study of global citizenship, ultimately downloadable on CD so that students can have a portable multi-media record that captures their experiences in a wide range of modes (e.g., graphics, videos, papers, etc.).  Students will also accumulate credit toward a global citizenship certificate at graduation. In essence, we will construct a coherent liberal arts curriculum focused on global citizenship and engaging the full range of resources of a research university.
II. BACKGROUND AND CONTEXT

The University of Delaware will capitalize on five longstanding efforts as springboards for this initiative, synthesizing them in a new, reinforcing framework. 

1. International Education. The Center for International Studies has an extensive track record of internationalization, including the administration of study abroad program.  In 2000-2001, over 1,000 students participated in such programs, placing the University in the top ten institutions. The University brings to this project substantial success in designing, implementing, supporting, and continuing international experiences, plus a history of creating enduring linkages with partnering institutions. Moreover, this past winter, the University successfully piloted living-learning communities abroad and so has implemented the kind of experience described in the project summary.

2. Major Study on Global Citizenship Issues. There are established programmatic and departmental activities in internationalization and responsible citizenship in Political Science and International Relations, Business, Environmental Sciences, Women’s Studies, and in courses of study in the College of Agriculture and the College of Health, Education, and Public Policy.  These programs are natural landing sites for this new effort.  
3. Ongoing Curricular Reform in General Education. The General Education Initiative requires that all students develop and experience global competency, discovery-based inquiry, the application of theory to real-world issues, the expansion of the boundaries of the classroom, and ethical and responsible decision-making.  These exposures and competencies are implemented through freshman living-learning communities (LIFE program); interdisciplinary, team-taught courses that reduce classroom boundaries and connect students to the community (Pathways courses); mentored, inquiry-based learning that promotes discovery and hands-on use of abstract knowledge (Discovery Learning Experience); and the integration of foundational abilities such as problem solving and team-building into courses and experiences.

 4. Linkage of Knowledge and Practice. A variety of other University-wide curricular efforts join academic study and daily practice, such as the University’s Institute for Transforming Undergraduate Education, a national leader in problem-based learning.  Two such established programs bear directly on citizenship and democracy. The Leadership Education at Delaware program links academic departments and residence life through courses and co-curricular activities to foster leadership and cooperative problem-solving. The Democracy Project is a hands-on program in democratic process exploring innovative ways to engage young people in government.

5. Technology. New means for the delivery of information allow the University to foster learning in innovative ways.  The University of Delaware is at the forefront of educational technology and has long used advanced and emerging technology to implement the activities described above, including wireless technology for remote learning and instruction from the field, and satellite and broadband media for linking groups from widely different times and places and with different composition. These means of delivery not only promote efficient synchronous and asynchronous learning but also provide a ready means for sustaining contact in a way heretofore unavailable.  

These five strengths will be synthesized and coordinated to allow the project to mobilize maximal resources with a focused team that understands how to integrate knowledge and action for the long term. Crucial advantages that the University brings to this synthesis are the faculty and administrators who already connect these five sets of activities in their daily work and the institution’s enduring commitment —demonstrated by the significant investment of resources to that end.

III. PROGRAM

1. Structure: Themes and Tracks.  We expect 75-100 students to gain competency in global citizenship through the three thematic tracks (Enacting Democracy, Global Community, and Transnational Issues) that begin in the freshman year and extend to the senior year. In the first semester of the freshman year, students will enroll in one of the University’s early-focus experiences—the LIFE program or Pathways—structured around one of the themes. This will give an early foundation to the global citizenship experience. Students will also begin their electronic portfolios, in which they record experiences, papers, assignments, and a long-term advisement plan.  In the second semester, the same students will enroll in a continuing course or experience that will both link to their previous semester and will be direct preparation for summer study abroad to follow the freshman year. This course will involve pre-contact (via advanced technology or a short orientation trip) with a group abroad with whom the students will work in their summer study.  That summer, students will gain first-hand experience with civic engagement through an international experience, again adding to the portfolio. Students will then return to the University for their sophomore year and take one course as an extension to the summer experience.  In the winter following the first semester of their sophomore year, students will again have an international experience that will cap their initial global citizenship study. This structure will yield a full year and a half involvement in global citizenship, something like a curriculum-integrated minor or concentration, en passant, at the freshman and sophomore level.  In doing so, students will build on the existing General Education experience and bridge the first and second years of the undergraduate years in a natural, yet transformative, manner. In the second semester of their sophomore year, students will plan out, with program advisors, a program to complete their study of global citizenship. This plan will be part of the portfolio and will be a well-defined thematic thread through the remainder of their time at the University, involving at least one course per semester in global citizenship, at least one non-classroom experience enacting democracy some time in the junior or senior year, and a capstone project that brings reflective closure to the experience. The plan will also spring them into, and support them through, their major.

A schematic of a sample trajectory is in Attachment 1. Such a threaded course of study has a number of advantages: 1. it gives coherence across the first years of study, especially in the sophomore year, a critical and often overlooked time in the college career; 2. it perpetuates the experience with systematic preparation, reinforcement, and continuation; 3. it relies on various means of delivery to promote the global citizenship experience: technology for pre-contact and follow up, internships and other active-learning experiences; 4. it integrates the experience into the major; 5 it allows students to get extended course-embedded credit for global citizenship.

2. Majors Affected.  Agriculture, Management, Finance, Economics, Political Science, Environmental Science, Nutritional Sciences, Women’s Studies, Communication, Journalism, and CHEP (a multifaceted major much like Human Services) will be directly affected by these thematic tracks. Because we distribute the global citizenship study throughout the course of study, these majors will be affected comprehensively. In the freshman experience , each major will contribute a seminal introductory course plus one that is a natural continuation of that introductory course. In Women’s Studies, this might be Introduction to Women’s Studies in the first semester, followed by International Women’s Studies; in Political Science, this might be Introduction to Political Science, followed by Comparative Politics. In their study abroad experiences, students would follow tailored programs at established sites. An Environmental Sciences major might travel to Mexico to see environmental policy in action; a Journalism major might travel to Central Asia to learn about the emerging press. In their junior and senior years students would capitalize on existing linked courses and co-curricular experiences. CHEP students might participate in the Democracy Project; Economics majors might have an internship in an international bank; Political Science majors might examine the issue of transnational migration initially as a global phenomenon involving international organizations and later as a local one in small communities, such as Brownsville, Texas, or Georgetown, Delaware.  In the senior year, all students would have a capstone synthesizing their study. 

3. Outcomes.  This program will provide students with a global citizenship competency, a crucial cognitive and interactive ability analogous to the core competencies of traditional, quantitative, and informational literacy, but targeted to the skills to enact responsible citizenship in an international context. Specifically, we will promote four operationally-defined classes of competency: Knowledge: ability to understand and analyze the factors that shape present global influences, including an awareness of past traditions and their bearing on future actions and ideas; Leadership and Involvement: ability to initiate participation in, and make mature contributions to, discourse and actions associated with global issues and civic engagement; Difference: ability to work with and capitalize on variations in worldview and alternative strategies for practical action; Persistence: ability to sustain global inquiry, the linkage of ideas to concrete action, and the enactment of international democratic citizenship beyond formal mechanisms.

Outcomes will be assessed in four ways.  First, through the use of existing General Education Initiative assessment programs (which have a professional staff) that tap the four kinds of competency indicated above in the early experience and capstone, but adjusted for this program; we will supplement these with one of the new standard measures of global competency, such as the Diversity Awareness Assessment.  Second, the electronic portfolios will be a dynamic evaluation instrument; kept on a secure server, they will be regularly reviewed by trained staff for progress.  Third, two focus group sessions will be held with students and faculty: one halfway through the course of study and one upon its completion.  Fourth, via their electronic portfolios, and in conjunction with the Registrar’s tracking of performance, students will accumulate “Global Citizenship” credits. Achieving certain levels of such credits inside and outside the thematic curriculum will result in curricular endorsements, notated in an activity-based transcript and resulting in something like a Global Citizenship Certificate.

IV. CHALLENGES, STRENGTHS, AND INNOVATIONS

Like all institutions of our type, we face the challenge of maintaining coherence across a varied institution, great distances, and a lengthy time frame. We take this challenge as an opportunity to mobilize the many relevant University resources. The electronic portfolio is a virtual support mechanism throughout the course of study and will bring together faculty, students, and advisors in a distributed, asynchronous way. Technology for pre-contact for linking students and international groups is a way to extend and reinforce connections thereafter. The University’s successful thematic learning environments build extended community.

In response to these and other challenges, the program embodies a variety of innovations and institutional strengths: Sustainability: through technology and other means of constant contact at a distance, we promote long-term integrated involvement; Support: the Center for Teaching Effectiveness and other faculty development efforts, such as those in active learning, undergraduate research, and experiential learning, are robust support mechanisms. Coordination of Existing Foundations: international study, problem- and inquiry-based learning, the Democracy Project, and wide technology use are all strong foundations at the University recruited for this new program; Long-Term Outcome:  systematic assessment and embedded innovations track and acknowledge effects; Simultaneous Flexibility and Coherence: the threaded curriculum gives coherence, while curricular flexibility is retained through individualized planning and outcome.

V.  TIME FRAME

The program can begin almost immediately, with invitation of a group of entering freshmen in the Fall of 2002 to participate in living–learning communities and Pathways courses on business, government, agriculture, and areas related to the program focus. Planned international and co-curricular experiences for the coming academic year are in place and can be modified for this program. Technology and active learning efforts are well established and designed for adaptability. In short, the program can begin in Fall 2002, and follow the projected structure and outcome in Spring 2006, yielding an entire class of students competent in global citizenship.

VI. RATIONALE FOR PROJECT TEAM

The team has been chosen because they all play central roles in synthesizing the University’s strengths for this project. Prof. Frawley directs Undergraduate Studies for the University, including curriculum development and technology support for innovations; as a Professor of Linguistics, he has a track record of international work. Dr. Rajaee manages international programs in the Center for International Studies. Prof. Griffiths directs the Center and has long conducted international programs in agriculture; she has also used technology substantially in her courses. Prof. Begleiter, former CNN world affairs correspondent, is well known in international journalism. Prof. Freel, former Secretary of State for the state of Delaware and Chief of Staff for Senator Carper, directs the Democracy Project and so manages the implementation of hands-on experiences in democratic process. Prof. Manrai has worked in international business and transnational economic issues, especially in developing areas.
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